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Introduction
	This curriculum unit is designed for 11th and 12th grade students and will explore basic social media concepts and the history of key moments in the media industry. Its intention is to be used for students who have a general interest in social media, want to explore more aspects of the industry, or want to pursue it further in college or in a career. This unit is specifically designed for students in the grades listed above because of their maturity in the classroom and to enhance their skills in the field before graduating. Each student will have needed to complete ninth-grade English and one United States history or government class prior to enrolling in this course. There are three lessons in this curriculum unit that focus on: determining authentic and fake news; learning laws and ethical uses of media; and learning to write for social media and proper posts. The lessons are designed to meet the requirements of specific framework from the International Society for Technology in Education and the Massachusetts Curriculum Framework standards. Each lesson has specific content that will engage students in class and demonstrate their knowledge of the subject through the use of worksheets, articles, videos and handouts. Each lesson will allow students to work in teams and individually to learn more about the specific content and enhance their knowledge in the field. Whether students are beginners or advanced users of social media, they will become more proficient users of technology, be able to identify trustworthy news sources, and learn the progression of the media industry throughout the 20th and 21st centuries.




Needs Analysis: Social Media Engagement and Productivity
Rationale
	My learners will be students in a typical public high school setting. The high school is described as small and rural in Western Massachusetts, amounting to around 400 students in grades nine through 12. According to profile of the high school provided by the Massachusetts Department of Elementary and Secondary Education, white students make up roughly 87 percent of the school population, nearly five percent are Hispanic, and two percent are African American, while other races make up the rest. In the same report, it is reported that roughly 50 percent of the student population are economically disadvatnaged or have high needs. There are also 245 students in seventh and eighth grade that are included in these statistics. 
The students will be learning a small and engaged classroom setting that deals with social media and communications. Some challenges that may arise with the implementation of this curriculum could be that students might not have social media accounts or might not want to create an account for the lessons. In this case, they may be interested in creating a fake account with classmates of similar ideals. As a result of half of the student population being economically disadvantaged and have high needs, it will be necessary for the school to provide technology equipment and textbooks to students for lessons during classes. 
	The main goal of this curriculum is to make students become productive and engaged members of society through the understanding of and use of social media in the classroom or during their own time. When students are accurately able to understand messages generated through social media, they can identify cultural codes that essentially make up a social system, as noted by Hobbs (Mihailidis & Thevenin, 2013, p. 4). Not only will productive social engagement improve citizenship and collaboration, but they also deconstruct media texts and injustices along the way (Mihailidis & Thevenin, 2013, p. 5). By the end of this course, students will have a “core understanding of media literacy as a collaborative and participatory movement that aims to empower individuals to have a voice and to use it” (Mihailidis & Thevenin, 2013, p. 7).
Grade Levels
	The grade levels that will be enrolled in this curriculum will be in 11th and 12th grade. 
Curriculum Areas
	The learning areas of this curriculum unit will be tied into the English department and electives dealing with social media and society.
Suggested Curriculum Frameworks
	The curriculum frameworks used in this unit are taken from the Massachusetts Curriculum Framework and ISTE Standards for Students. The ISTE Standards, are targeted toward students to assist them with becoming a learner, digital citizen, designer, communicator and thinker. The Massachusetts Curriculum Framework is split between the English Language Arts and Literacy standards and History and Social Science standards. For a full list of the frameworks, please refer to Appendix A.


Media Literacy Competencies
	The media literacy competencies for this course will be in relation to what students learn in the real world using social media. They will be determining best practices for using social and how to use it to be a productive and engaged citizen of the world. They also will learn to determine what content on social media is from reputable sources and from fake sources. By practicing this, students will be able to learn the validity of news sources. In addition to media literacy competencies, students will also learn how to navigate popular social media tools such as Twitter and Facebook. As summarized by the National Association for Media Literacy Education (NAMLE), “the purpose of media literacy education is to help individuals of all ages to develop the habits of inquiry and skills of expression that they need to be critical thinkers, effective communicators, and active citizens in today’s world” (Scheibe & Rogow, 2012, p. 36).
Digital Tools
	In this curriculum, students will have access to a laptop that is provided to them on behalf of the school system, unless they have one from home they would like to use. They also will have access to a smartphone device, which is provided by the school system. There will be limited numbers of laptops and smartphones available, so students will be sharing in the class. In addition to these devices, there will be specific software downloaded on each of the devices for teachers and students to track engagement and productivity. This will similar to analytics tools used by social media platforms.




Pedagogy/Theoretical Framework
	With the purpose of this curriculum unit being for students to become productive and engaged members of society through the use of social media, it is fitting for the theoretical framework to focus on participatory media literacy. By using social media in the classroom, students can learn effective ways to create a message to their audience and using a public voice that is engaging for others. Digital and social media is a developing product in society today with more cultures and people adapting to products. However, there are some cultures and underprivileged populations that do not have access to resources. According to Scheibe and Rogow (2012), participatory digital culture is essential for each student developing higher-order thinking skills (p. 2). In some lessons in this unit, students will have the opportunity to learn how to write for social media, which will help students learn skills for the field. “Participatory culture is emerging as the culture absorbs and responds to the explosion of new media technologies that make it possible for average consumers to archive, annotate, appropriate, and recirculate media content in powerful new ways” (Jenkins et al, 2009, p. 8).
While students will learn practical tools to use social media, they will also learn to think critically about the content in the lessons. This is essential to have a stronger background about what they are learning, which is why critical media literacy is also a theoretical framework to be used in the unit. Students will learn from their teachers and with their peers how to effectively use social media in a classroom setting and apply that to the local, national and world communities. They will also be taught to recognize the difference between real and fake social media. If students are exposed to the so-called “fake news” in the world today, they will have distinguishing between what is right and wrong. As mentioned in Cheng, Hong and Szeto’s (2016) research, teachers guide the digital-native generation and also “face the issues of selecting the right knowledge for and finding the timely pedagogies in a changing educational context mediated by the Internet technologies” (p. 37). By constantly using social media in the classroom, students will have a better chance to learn technology and social media properly outside of their leisure and become productive and engaged citizens in society.



















Lesson #1: Authentic vs. Fake News
Rationale
	Students will be exposed to a number of social media posts and links to articles in those posts. Through examining the author, user and article, they will learn to find evidence of authentic social media. The articles will be varied from reputable news sources, writers, and others from fake accounts. The purpose of this lesson is to expose students to news articles online and determine their credibility. The lesson is designed to get students thinking about the world around them and how information is circulated online. Ultimately students will learn best practices and effective ways to identify authentic and fake social media.
Grade Levels
· Grades 11 and 12.
Curriculum Areas
· Social media, technology and English language arts.
Suggested Frameworks
Massachusetts Curriculum Framework: English Language Arts and Literacy
Grades 11-12 Reading Standards for Informational Text [RI]
5. Analyze and evaluate the effectiveness of the structure an author uses in an exposition or argument, including whether the structure makes points clear, coherent, convincing, and engaging.
ISTE Standards for Students
3a. Students plan and employ effective research strategies to locate information and other resources for their intellectual or creative pursuits.
3b. Students evaluate the accuracy, perspective, credibility and relevance of information, media data or other resources.
3d. Students build knowledge by actively exploring real-world issues and problems, developing ideas and theories and pursuing answers and solutions.
Learning Objectives
· Students will identify authentic and fake social media accounts, news, graphics and messages.
· Students will learn the importance of accurate messages to spread them and become engaged members of society.
Vocabulary
Social media, accuracy, fake, engagement and productivity.
Preparation and Prerequisites
· If students do not have a social media account, they will have to create a shared social media account on Twitter or Facebook to analyze content on accounts.
· If students have a social media account, they will be permitted to use their own accounts if they choose to.
· Students must complete 9th grade English in order to take this elective class.
Time Needed
· There will be a one-week introductory plan for this unit of the course meeting three times a week for the 70-minute class period. This will be followed by two weeks of material for the course. The specific lesson will occur during one 70-minute class period.
· After completing the introductory plan, students will be assigned to monitor various social media accounts and complete reports that will be shared with the teacher and classmates. This will occur throughout the unit.
[bookmark: OLE_LINK1][bookmark: OLE_LINK2]Material and Equipment
· Personal laptop or cell phone.
· Laptops and cell phones provided by the school.
· Social media accounts on Twitter and Facebook.
General Step-by-Step Procedure
1. Explain to the students the purpose of the lesson. Allow the students to have an open discussion about what they believe constitutes real or fake content. (5 minutes)
2. Allow students to read the article from Harvard University on spotting fake news. In addition, provide handout to students to keep for reference (Appendix B). (5 minutes)
3. Open discussion on how content on social media is spread and what can happen when misinformation is spread knowingly or unknowingly. (5 minutes)
4. At this point students should already have created social media accounts on Facebook and Twitter. If not, allow them to create/log-in to social media accounts to analyze content. This will continue throughout the class term.
a. Students will be permitted to work in groups if they do not have a social media account or do not want to make their own.
5. In small groups of three or four (or if they created social media accounts together), the students will explore any articles they can find on social media. Instruct them to take notes and answer questions from Harvard article and Appendix B. (15 minutes)
6. Have an open discussion on findings from exploring social media. (10 minutes)
a. What did they find interesting on different social media platforms?
b. What accounts did they focus on, such as national news, local news, sports, etc.?
c. Were there any articles that looked suspicious? If so, have them provide examples.
7. Allow students to break into original teams from social media activity. They will choose one or two stories from the article from Business Insider and do brief research online to find more about the story. They will share with the class information about the story. (10 minutes)
8. To finish class, students will do further exploration on articles online and answer questions on newsworthiness from an activity by PBS Newshour (see Appendix C). (20 minutes)
a. Instruct students to write brief takeaways from articles and why they are relevant to each question.
b. If time runs over, students will share their findings during the next class period.
Assessment
[bookmark: OLE_LINK3][bookmark: OLE_LINK4]	Throughout the unit, students will be required to present their findings on a variety of social media accounts. At the end of the unit, students will do a final presentation on what they took away from the unit and provide examples of what they found. The presentations will be on what they learn about obvious authentic and fake accounts, as well as some that they cannot determine to be reputable sources. There will also be a time to brainstorm with students how to spread authentic news accounts and how to stay vigilant of fake news accounts.





Lesson #2: Laws and Ethical Use of Media
Rationale
	Students will learn the ethics and laws behind social media use and digital media. Through examining the history of media laws and ethic, including court cases and current issues, students will be able to better understand how to use social media productively and effectively. The main objective behind this unit in the social media course is for students to better understand the laws, become better users of social media, and to know the consequences of breaking social media laws. By learning about specific court cases and its influence on media and social media, students will have a better understanding of right and wrong in the industry.
Grade Levels
· Grades 11 and 12.
Curriculum Areas
· Law, ethics, government, social media, technology, and English language arts.
Suggested Frameworks
Massachusetts Curriculum Framework: History and Social Science
GOV T4.4. Evaluate the benefits and disadvantages of new technologies in politics, including how they broaden the influence of media and public interest groups.
GOV T4.5. Analyze current research on the impact of media on civic discourse and the importance of an informed citizenry that determines the credibility of sources and claims and exercises other sound media literacy skills.
NML T1.3. Give examples of how a free press can provide competing information and views about government, policies, and politics.
NML T2.2.6,7. The combined influence of print, radio, and film as news media in the 1930s-1950s; and the impact of broadcast journalism on television in the 1950s-1990s, an the Internet and social media from the 1990s-21st century.
NML T3.2. Explain the conventions investigative journalists use and the steps they take in developing and checking the facts in news articles.
NML T3.5. Explain how becoming a discerning news consumer can change individual lives and have an impact on the integrity of a democratic system of government.
NML T4.1. Explain the importance of determining the sources of information on a website, potential biases, available evidence, and perspectives of other sources.
NML T4.2. Explain methods for evaluating information and opinion in print and online media.
NML T4.3. Analyze how assertion differs from verification, evidence differs from inference.
NML T4.4. Evaluate and deconstruct media from all mediums on a public policy issue at the local, state, or national level.
ISTE Standards for Students
2b. Students engage in positive, safe, legal and ethical behavior when using technology, including some interactions online or when using networked devices.
2c. Students demonstrate an understanding of and respect for the rights and obligations of using and sharing intellectual property.
2d. Students manage their personal data to maintain digital privacy and security and are aware of data-collection technology used to track their navigation online.
Learning Objectives
· Students will identify laws and ethical practices used in media and social media, and how to best use them.
· Upon identifying the laws and ethical practices, students will learn to become productive and engaged members of society when using social media.
· Students will understand how laws have evolved over time with the emergence and advancement of social and digital media.
Vocabulary
Social media, law and ethics.
Preparation and Prerequisites
· Students must complete 9th grade English in order to take this elective class.
· Students must complete a United States history or government course in order to take this elective class.
Time Needed
· [bookmark: OLE_LINK5][bookmark: OLE_LINK6]This unit in the course will run for four weeks meeting four times a week for a 50-minute class period. The specific lesson will occur during two 50-minute class periods.
Material and Equipment
· Textbooks that will be provided by the school system.
· Notebooks and writing utensils provided by the students.
· Laptop provided by the school system.
General Step-by-Step Procedure
1. At the beginning of class, the students will watch the TED Talk by Gerd Leonhard and briefly discuss it afterwards. Have them think about how it ties into media, social media, and digital law, and ethical practices. (25 minutes).
2. Using the activity provided by PBS Newshour (see Appendix D), students will learn the definition of ethics and rules of journalism. Students will then have the chance to answer a series of questions (only first three) in small groups of three or four. (15 minutes)
3. After the activity, students will have an open discussion with the entire class on their responses and compare actions taken for each scenario. (10 minutes).
4. During the next class, students will work in pairs to analyze key court cases that are regarded as important in media law. Using the document in Appendix E, students will answer questions that will be turned into a small project at a later date. Students will only work on one court case. (30 minutes)
5. The pairs of students will briefly share their findings as a summary to the rest of the class. This will be preliminary as the pairs may not have a full understanding of the court cases. (20 minutes).
Assessment
	Throughout the unit students will do assignments that will be due for the next class period or ones in a few days to demonstrate their knowledge of the laws and ethics previously learned. Students will also have group projects in class to have collaborative learning opportunities to learn from peers and then present their findings to the class. Finally students will have three quizzes and a unit test administered and designed by the teacher to demonstrate their findings of law and ethics in social media.







Lesson #3: Social Media Writing
Rationale
	Students will learn how to properly write content for social media that is short, concise and meaningful for the specific audience. They will analyze several examples of social media news and other sources that are short, concise and meaningful. Through this unit in the course, students will be able to learn from examples and further develop their writing for social media that is informative and accurate for a variety of audiences. This lesson will allow students to become better thinkers and understand what they are reading. This ultimately will allow them to write clear and concise messages not only on social media, but in other assignments in school.
Grade Levels
· Grades 11 and 12.
Curriculum Areas
· Social media, technology, journalism and English language arts.
Suggested Frameworks
Massachusetts Curriculum Framework: English Language Arts and Literacy
Grades 11-12 Reading Standards for Informational Text [RI]
2. Determine two or more central ideas of a text and analyze their development over the course of the text, including how they interact and build on one another to provide a complex analysis; provide an objective summary of a text.
6. Determine an author’s point of view or purpose in a text in which the rhetoric is particularly effective, analyzing how style and content contribute to the power, persuasiveness, or beauty of the text.
Grades 11-12 Writing Standards [W]
4. Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.
ISTE Standards for Students
6a. Students choose the appropriate platforms and tools for meeting the desired objectives of their creation or communication.
6c. Students communicate complex ideas clearly and effectively by creating or using a variety of digital objects such as visualizations, models or simulations.
6d. Students publish or present content that customizes the messages and medium for their intended audiences.
7a. Students use digital tools to connect with learners from a variety of backgrounds and cultures, engaging with them in ways that broaden mutual understanding and learning.
Learning Objectives
· Students will enhance their timely writing and reading skills that are beneficial not just for them, but for their audiences.
· Students will learn to write for social media, which consists of timely, accurate and concise messages and content.
Vocabulary
Social media, English language, concise, timely, accurate, engaging, journalism.
Preparation and Prerequisites
· Students must complete 9th grade English in order to take this elective class.
· This unit in the course is designed for students who are interested in journalism and enhancing their presence on social media.

Time Needed
· This unit will run for two weeks meeting four times a week in 50-minute class periods. The specific lesson will occur during one 50-minute class period and have similar activities throughout the two weeks.
Material and Equipment
· Personal laptop or cell phone.
· Laptops and cell phones provided by the school.
· Social media accounts on Twitter and Facebook.
General Step-by-Step Procedure
1. At the beginning of class, students will watch a brief video highlighting tips to writing effective social media posts. (5 minutes)
2. At this point students should already have created social media accounts on Facebook and Twitter. If not, allow them to create/log-in to social media accounts to analyze content. This will continue throughout the class term.
a. Students will be permitted to work in groups if they do not have a social media account or do not want to make their own.
3. Review graphic of social networking statistics (see Appendix F) and allow students to express what stands out to them most. (5 minutes).
4. Provide three short prompts (two or three paragraphs each) for students. Instruct them to read the prompts and write a brief summary of each on their social media platforms. This is for practicing meeting the required amount of characters on Twitter (280), which then can be posted to Facebook. (15 minutes)
a. Following this, students will share their findings with the class. (5 minutes)
i. Write down similarities and differences, what can improve, etc.
5. Instruct students to pick a topic of their choice, but one that has been discussed in the news recently. 
a. Sports, elections, healthcare, travel, international relations, etc.
6. Once a topic has a been chosen, students will find three articles online using their school-issued laptops. They will read the articles and summarize them in no more than 280 characters, posting them from their social media accounts for their peers to see. Students must embed the articles in their tweets or Facebook posts. (20 minutes)
7. In the next class, students will go to their social media accounts to view the tweets and embedded articles. They will work in teams to determine accuracy in writing and how it relates to the article.
a. The teacher will also have access to the accounts to view the students’ work.
Assessment
	Students will complete a number of writing assignments during the unit to test their knowledge of social media writing and display their own writing skills. The primary method that their writing will be assessed is through the social media posts, which will also be followed by the teacher through an administrative account. There also will be quizzes to demonstrate writing ability and knowledge of reading as mentioned in the suggested frameworks for this unit. Additionally, a unit test will be administered at the end of the two-week unit, which is essentially a longer version of the quizzes that the students already have taken.
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Appendix A
ISTE Standards for Students
2b. Students engage in positive, safe, legal and ethical behavior when using technology, including some interactions online or when using networked devices.
2c. Students demonstrate an understanding of and respect for the rights and obligations of using and sharing intellectual property.
2d. Students manage their personal data to maintain digital privacy and security and are aware of data-collection technology used to track their navigation online.
3a. Students plan and employ effective research strategies to locate information and other resources for their intellectual or creative pursuits.
3b. Students evaluate the accuracy, perspective, credibility and relevance of information, media data or other resources.
3d. Students build knowledge by actively exploring real-world issues and problems, developing ideas and theories and pursuing answers and solutions.
6a. Students choose the appropriate platforms and tools for meeting the desired objectives of their creation or communication.
6c. Students communicate complex ideas clearly and effectively by creating or using a variety of digital objects such as visualizations, models or simulations.
6d. Students publish or present content that customizes the messages and medium for their intended audiences.
7a. Students use digital tools to connect with learners from a variety of backgrounds and cultures, engaging with them in ways that broaden mutual understanding and learning.

Massachusetts Curriculum Framework: English Language Arts and Literacy
Grades 11-12 Writing Standards [W]
4. Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.
Grades 11-12 Reading Standards for Informational Text [RI]
2. Determine two or more central ideas of a text and analyze their development over the course of the text, including how they interact and build on one another to provide a complex analysis; provide an objective summary of a text.
5. Analyze and evaluate the effectiveness of the structure an author uses in an exposition or argument, including whether the structure makes points clear, coherent, convincing, and engaging.
6. Determine an author’s point of view or purpose in a text in which the rhetoric is particularly effective, analyzing how style and content contribute to the power, persuasiveness, or beauty of the text.
8. Delineate and evaluate the reasoning in seminal historical texts, including the application of constitutional principles and the use of legal reasoning and the premises, purposes, and arguments in works of public advocacy. 
Massachusetts Curriculum Framework: History and Social Science
GOV T4.4. Evaluate the benefits and disadvantages of new technologies in politics, including how they broaden the influence of media and public interest groups.
GOV T4.5. Analyze current research on the impact of media on civic discourse and the importance of an informed citizenry that determines the credibility of sources and claims and exercises other sound media literacy skills.
NML T1.3. Give examples of how a free press can provide competing information and views about government, policies, and politics.
NML T2.2.6,7. The combined influence of print, radio, and film as news media in the 1930s-1950s; and the impact of broadcast journalism on television in the 1950s-1990s, an the Internet and social media from the 1990s-21st century.
NML T3.2. Explain the conventions investigative journalists use and the steps they take in developing and checking the facts in news articles.
NML T3.5. Explain how becoming a discerning news consumer can change individual lives and have an impact on the integrity of a democratic system of government.
NML T4.1. Explain the importance of determining the sources of information on a website, potential biases, available evidence, and perspectives of other sources.
NML T4.2. Explain methods for evaluating information and opinion in print and online media.
NML T4.3. Analyze how assertion differs from verification, evidence differs from inference.
NML T4.4. Evaluate and deconstruct media from all mediums on a public policy issue at the local, state, or national level.
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Worksheet 1.1: What is Newsworthy?

Newsworthy Vocabulary

When journalists talk about what’s newsworthy, they rely on these five news values:

1. Timeliness Immediate, current information and events
are newsworthy because they have just
recently occurred. It’s news because it’s

" n

new.

2. Proximity Local information and events are
newsworthy because they affect the people
in our community and region. We care
more about things that happen “close to

home.”
3. Conflict and When violence strikes or when people
Controversy argue about actions, events, ideas or

policies, we care. Conflict and controversy
attract our attention by highlighting
problems or differences within the
community.

4. Human Interest People are interested in other people.
Everyone has something to celebrate and
something to complain about. We like
unusual stories of people who accomplish
amazing feats or handle a life crisis because
we can identify with them.

5. Relevance People are attracted to information that
helps them make good decisions. If you like
to cook, you find recipes relevant. If you're
looking for a job, the business news is
relevant. We need depend on relevant
information that helps us make decisions.
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STUDENT REPORTING LABS

Worksheet 1.3: Journalism Ethics

Ethics- rules of behavior based on ideas about what is morally good and bad (Source: Merriam-Webster

Dictionary)

Journalism- the activity or job of collecting, writing, and editing news stories for newspapers,
magazines, television, or radio (Source: Merriam-Webster Dictionary)

Journalism ethics- (write your own original definition here)

Jim Lehrer's 10 Rules of Journalism for Students

Do nothing | cannot defend.

Do not distort, lie, slant or hype

Do not falsify facts or make up quotes

Cover, write and present every story with the care |

would want if the story were about me.

5. Assume there is at least one other side or version to
every story.

6. Assume the viewer is as smart and as caring and as good
a person as|am.

7. Assume the same about people on whom | report.

8. Carefully separate opinion and analysis from straight news stories, and clearly label
everything.

9. Do not use anonymous sources or blind quotes, except on rare and monumental
occasions. No one should ever be allowed to attack another anonymously.

10. Acknowledge that objectivity may be impossible but fairness never is.

PwnPE

What Would You Do?

Instructions: You are the editor of your school’s newspaper. In each of the following scenarios,
you are asked to consider a situation. Make an ethical decision about which stories you will
publish and what you won’t. Write yes or no and briefly defend your choice. When making your
decision think about Jim’s 10 Rules and write down the number of the rule(s) that apply in the
scenario.
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1. A student at your school is highlighted on the local TV news. A reporter for the school
newspaper uses information from the TV newscast without giving credit to the station. It turns
out that several facts from the news report are wrong. Do you admit the mistake? Do you tell
how you got the incorrect information?

2. A well-known musician is filming an anti-smoking PSA (public service announcement) at your
school. The school newspaper photographer gets pictures of him smoking a cigarette during a
break. Your photo editor wants to run the photograph with the cutline “Rock Star Filmed Anti-
Smoking PSA on Tuesday.” Do you reword the caption?

3. The owner of a local business has refused to buy an advertisement in your newspaper. He
graduated from your school, so you are really ticked that he won’t support his alma mater.
Later that day, as you look at the sports spread, you notice that the photo of the cross country
track event that the sports editor plans to use has a billboard in the background with the local
business’s name prominently displayed. It would be easy to remove the billboard with photo-
editing software. Do you alter the photograph?

4. The daughter of the principal at your rival high school has been arrested for a DUI (driving
under the influence). Do you report it?

5. One of your best friends says she saw the new basketball coach smoking marijuana at a rock
concert. You tell the newspaper adviser that someone told you about seeing him and that you
plan to report it in your concert review. The coach tells you he wasn’t even at the concert. Do
you report the allegation?
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Mr. Futter
Spring 2020

Social Media Engagement and Productivity
Media Law and Ethics — Case Response Questions

To fully understand the background behind law and ethics in social and digital
media, students will analyze one important media law court case of the nine listed
below to see what questions and issues have arisen over time. Students will work
in pairs to answer these questions. The questions students will answer are:

b

Identify the key legal question(s) raised in the case
Summarize the court’s ruling on the question
Explain the court’s reasoning for its decision
Explain their stance on the ruling

Students will explore the cases in the textbook provided by the school and will
have access to their appointed laptops. Following this initial research, the pairs will
work together to create a virtual presentation on their findings.

Case Name

Topics and issues addressed

Branzburg v. Hayes (1971)

Journalists right to refuse or reveal
secret sources

Chandler v. Florida (1981)

Broadcasting and photography in trials

Cohen v. Cowles Media Co. (1982)

First amendment and freedom of the
press

Milkovich v. Lorain Journal Company

Opinion as a libel defense

Near v. Minnesota (1931)

Prior restraint violating freedom of the
press
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New York Times Company v. Sullivan
(1964)

Libel and public officials

New York Times Company v. United
States

Prior restraints, government secrets
and national security

Red Lion Broadcasting Company v.
FCC

FCC’s authority to regulate content on
broadcast media

Wilson v. Layne

Media invasion of privacy in police
ride-along
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TEENS ARE ACTIVELY TWEETING. POSTING, LIKING, AND COMMENTING ALL ACROSS SOCIAL MEDIA AND.
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CONNEGTING STUDENTS, TEACHERS, AND PARENTS BETTER THAN EVER BEFORE.
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SKYPE, YOUTUBE, AND FACEBOOK ARE THE MOST POPULAR SOCIAL NETWORKING SITES USED IN SCHOOLS.




